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BASSALEG SCHOOL – SCRUTINY OF PUPILS’ WORK 

YEAR 8 – JANUARY 2013 

KEY FOCUS: LITERACY 

SUMMARY OF KEY FINDINGS AND RECOMMENDED PRIORITIES 
FOR ACTION 

Purple – Targets from scrutiny of work 2012-2013 which must still be a priority across the 
curriculum (Please note that when comments appear in italics, considerable progress has 
been made since last book scrutiny according to evidence in the books, from your 
evaluations) 

Red – New priorities generated from Year 9 scrutiny 

Green - Evidence of standards and progress in writing 

Blue – Evidence of standards and progress in reading 

 Aim to show more evidence of pupils’ draft work and wherever relevant, further 
opportunity to re-draft more formal/ assessed pieces. This is to afford staff/ pupils 
with the opportunity of offering much guidance through diagnostic assessment and 
the subsequent opportunity to measure pupils’ progress from one draft to the next. 
 

 Provide all learners with directed time within a lesson/ homework to respond to 
comments made by the teacher (facilitating a marking dialogue.) Whilst there is much 
further evidence of teachers scaffolding pupils’ learning and challenging them by 
posing questions as part of their assessment, very often pupils do not appear to be 
responding frequently, possibly because they have not been given time to do this 
along with proof-reading/ checking for accuracy. 

 
 As part of your marking dialogue for more able students, try to pose more challenging 

higher-order questions to afford them the opportunity of applying their understanding 
to a totally different context; to develop their independent, research skills. 
 

 Build in further opportunity to support pupils in their reading by inviting them to 
highlight/ annotate texts; show evidence of skimming, skanning, finding different 
interpretations etc. Try to evidence reading skills more comprehensively through 
carefully constructed learning objectives, which pupils can then reflect on when 
reviewing their progress. 
 

 Use Bassaleg’s proof-reading policy to sharpen pupils’ accuracy in writing 
 

 Try to integrate further opportunities into Programmes of Study and lesson plans for 
pupils to develop “Extended Writing 
 

 Try to encourage all pupils to make more regular use of the reviewing features of 
software (spelling, grammar and thesaurus) before producing final versions of an 
electronic document (in line with the proof-reading policy when checking handwritten 
work. 
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Design Technology 
 
Writing 
 

 Pupils continue to be well supported in progressing spelling through the use of key 
word bank in the Food, RM and Systems and Control booklets. The Year 8 booklets 
have been structured to give pupils the opportunity to collect keywords for reference 
and referral during their project completion. 

 A variety of opportunities within product analysis, target analysis, specification, peer 
assessment, self-reflection and project evaluation, including the learning log, allowing 
pupils to improve their writing and independent learning skills. This takes into account 
writing for different purposes and audiences. 

 Scaffolding occurs via the pupil’s journey through the rotation of specialist areas 
projects which have been mapped out prior to the planning of Schemes of Work and 
creation of the current booklets. 

 Key words and spelling journal present opportunity for pupils to learn and integrate 
technical language. 

 Recounting – referring and recalling prior knowledge, which occurs through repetition 
as pupils rotate – examples are task analysis/ plan of making 

 Non chronological report – research activities/ specification featured in all Year 8 
project booklets 

 Explanation – Design Brief/ annotation of designs – pupils are able synthesise their 
kinaesthetic learning through their learning logs. Justification of thoughts, ideas, 
correction of errors are key fundamental tools of progression for Year 8 in all 
specialisms 

 Persuasion – health and safety posters/ packaging and promotional supporting work 
(extension task activity) 

 Discussion – peer assessment – determining the value of peer assessed work/ 
product analysis/ in class discussions/ product evaluation/ self-reflection 

 
Action 
 
 Only two instances of extended writing found where a writing frame, worksheet or 

copying of information had not been used. The first was from the RM Copper Bangle 
project where pupils are set the task of researching the origins, uses and 
characteristics of the material copper which they then have to present in a piece of 
continuous writing, images are used. In Food pupils are set the task of explaining 
their understanding of how to eat five portions of fruit and veg a day.  

 Rotation 1 of Year 8 this year included the ASDAN Cope homework project so much 
of the writing appears in writing frames, however in the books scrutinised from 
rotation 2 there is still a lack of opportunities for pupils to really extend their writing 
and this must be a priority for redress. 
 

READING 

 Opportunities are provided through initial design briefs, design situations, 
understanding, evaluating and discussing written peer assessments – to improve 
each other’s work. 

 Wider contexts form the introduction to projects with real life scenarios requiring 
problem solving and new situations in material use – research activities require 
scanning, highlighting and making alternative interpretations. 
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 In food pupils create flow charts of their plan to manufacture and refer to them during 
their bake. 

 Highlighting – key words in design situation – mind mapping activities expand on this 
 Making alternative interpretations – peer assessment analysis and use in developing 

on project 
 Sequencing text by re order – manufacturing plan 
 Scanning – resister research sheets combined with white board analysis  

 
Action 
 
 Using reference material and bibliographies could be included into the research 

element of Technology to give pupils greater breadth and understanding of use. 
Reading strategies also needs greater development and highlighting in pupils work – 
recipes? Manufacturing instructions? 

 

Art and Design 

Reading and Writing 

 Incorrect spelling and grammar had been identified and highlighted to pupils using 
whole school symbols. Pupils of higher ability demonstrate a good level of accuracy 
in spelling, punctuation and grammar.  

 There is evidence of independent writing amongst some students in research tasks; 
however lower ability students are seen sometimes depend on more biographical 
information. 

 All sketchbooks contain written guidelines to support students in their written analysis 
of artwork, (Mood, Content, Process and Form). This is not a writing frame but a 
series of higher order questions, this supports them as they will be required to write 
in a more analytical way as the year continues. 

 Students have applied an understanding of context through their research task but 
this is mostly demonstrated through their practical outcome. 

 Evidence of skimming, scanning and making alternative interpretations from most 
students in the Cubism research task. 

 

Action 

 Create more opportunities to evidence pupil progress in literacy in Art & Design. 
 Translate Art terminology into Welsh and apply into teaching strategies and 

resources. 
 Create Welsh language marking stamps. 
 Continue to develop our teacher/pupil dialogue. 

 
Welsh 
 
Writing 
 

 Pupils demonstrate varying levels of accuracy in spelling, punctuation and grammar 
in this sample. More able pupils  demonstrate a good level of accuracy in spelling, 
punctuation and grammar, whereas lower ability pupils are more inaccurate in their 
use of spelling, punctuation and grammar. However, throughout the sample mistakes 
are clearly identified with all teachers using the departmental marking policy.  
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 There continues to be clear evidence of the majority of pupils demonstrating their 
awareness of literacy and grammatical issues, with starter activities such as “Cywiro 
– Where are the mistakes?” & proof reading correction exercises. 

 Pupil are able to identify grammatical and spelling errors in their own and each 
other’s work which is clearly identified using a specific key and in some cases further 
comments are added based on a success criteria. 

 Pupils’ books show a range of writing activities. There are dialogue scripts on 
holidays, oral presentation preparations, post cards, articles, drafts and re-drafts of 
assessment pieces. 

 There is evidence of mind maps, categorising tasks and prioritising pyramids being 
used to record key vocabulary. 

 There is evidence of good use of subject specific vocabulary with articles/ written 
tasks completed fully in the target language using a variety of structures and 
vocabulary. Majority of pupils write with minimal support from writing frames. More 
able pupils demonstrate their ability to vary verb forms and tenses and include idioms 
and enrichment phrases in their work.  

 There is clear evidence that in the majority of cases that pupils are able to devise 
their own success criteria and this is evidenced under “W.I.L.F”.  

 Due to photocopying constraints, a considerable amount of theme specific 
vocabulary and sentence structures need to be entered into pupils’ books, however, 
there has been an improvement in the use of alternative recording methods such as 
mind maps, categorising key vocabulary tasks and prioritising pyramids. 

 Bilingualism is evident throughout the sample with pupils recording the date & titles in 
Welsh. Teachers use a range of common marking phrases and terminology in Welsh. 
However, this could be developed further.  

 
Reading 
 

 A range of strategies to read for different purposed is used in Welsh lessons. 
However, evidence is not always clear in books as reading texts are often displayed 
on IWB/WB. 

 Pupils are able to highlight errors in pieces of work by skimming/ scanning texts. In 
some books, peer assessment is used to further develop writing skills by analysing 
different grammatical elements of the text through categorising/ highlighting specific 
items. Some pupils appear to be using the highlighted good practice and 
implementing it in their own work and are able to offer areas for improvement for their 
peers. There is evidence of pupils using a range of graphic organisers to record key 
vocabulary and answers.  

 There is evidence of pupils using scan & locate to find new vocabulary or problem 
solving matching exercises to build up knowledge of theme specific vocabulary.  

 

Action 

Clear progress is being made by all learners. There is no obvious difference in the progress 
and standards achieved by different groups of learners. However, boys are not always 
completing all tasks sets/ answering questions. Peer-assessment is clear throughout but 
must be more consistent. Clear improvement in proof- reading.  

 Develop ways of evidencing a wide range of appropriate material and promoting the 
use of alternative ways of organising information such as using visual organisers 
further.  
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 Pupils need to reflect more on their own learning and progress and be consistent 
across the Department. 

 Assessment matrices/ success criteria to be explicit in pupils’ books. Diagnostic 
comments to refer to these matrices/ success criteria.  

 Posing questions consistently to promote self- reflection and to encourage the use of 
thinking skills to improve the overall quality of their written and spoken Welsh. 

 Time needs to be allocated following marking for pupils to respond adequately to 
teacher comments, questions, advice and targets. 

 

History 

Writing 

 Accuracy in spelling, punctuation, grammar and vocabulary 
Throughout the sample there is a clear focus on improving accuracy in spelling, 
punctuation, grammar and vocabulary in History books. Most books showed 
evidence of the whole-school policy of identifying  ‘c’ ‘sp’ ‘g’ to indicate an error. 
Some pupils corrected mistakes in their use of punctuation as identified by both staff 
and peer marking .However, this was not consistent. Most pupils are using a glossary 
to identify their own weaknesses in spelling although this is still heavily dominated by 
subject specific terms. There is clear evidence of the teaching punctuation skills 
throughout the sample 

 In assessments there is evidence of staff and pupils setting targets in ‘two stars and 
a wish’ activities which are literacy  and skills based.   Most effective is the use of 
teacher-pupil dialogue this often includes asking pupils to rewrite or correct errors.  

 SPAG is always a focus in extended writing activities 
 Developing independent writing skills (not over-reliant on support from worksheets, 

writing frames or copying information) 
 There was clear evidence of teacher development of pupils’ ability to communicate 

clearly and concisely, and in a variety of forms e.g. written, oral (note taking in the 
back of the book),  graphical/ pictorial. 

 The books showed that students were encouraged to organise texts in ways 
appropriate to their content for example,  

o Chronology- How Catholics felt over time- numeracy graph work 
o Priority- Elizabeth/ Mary Queen of Scots decision making-  
o Source analysis of whether Mary deserved the title ‘Bloody’ 
o Debate over whether Mary should be executed 
o Comparison- Protestant Vs Catholic churches (although often done pictorially 

and limited written work on this) 
o Wittenburg theses and the criticism of the Catholic church 
o Obituaries and character profiles of the Tudors, wives and victims of Henry 

and Mary 
o Vocabulary – Subject specifics terms included throughout the book 
o Conventions (PESC) although this was not always signposted clearly to the 

reader- Break with Rome 
o Detecting bias and prejudice and constructing an argument in support or 

again 
o Interpretations (based on evidence) Henry VIII and Bloody Mary ( involved 

consideration of different interpretations and evaluation of sources.) 
o Independent writing- Letter from a Lady in Waiting 
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 Scaffolding techniques had been used, such as the ‘hamburger paragraph,’ in the 
assessment, which will have helped  to promote confidence in extended writing;  

 There was also evidence of students presenting their ideas through drawing as well 
as writing to build the confidence of those who have difficulty in writing extended 
answers. 

 There was also evidence of  students to present their ideas through drama although 
scripts/ narrative texts were constructed before performances- My Nightmare 
Marriage- Jerry Springer 

 For the learning of subject-specific vocabulary, several books contained a glossary 
for the topic which defined and deployed important words (Catholic, Protestant, 
heretic, Reformation). However, the use of capital letters was not uniformly always 
applied  nor corrected(where appropriate)  

 There was evidence of use of the ‘crafty connectives’ mat which has helped students 
familiarise themselves with words and terms like hypothesise, speculate, evaluate, 
and to help solve problems and develop thinking about complex issues and ideas. 

 Although there was no evidence in books staff do demonstrate writing models when  
writing for a key text type. (The PFA visualiser has been invaluable in this  respect). 

 
Literacy with Oracy 

 Mary, Queen of Scots – includes group work and explaining to others-to write 
newspaper headline available 

Reading 

 Like last year it is difficult to evidence the active reading strategies that occur in 
lessons . Financial constraints mean that we are unable to photocopy a large number 
of sources beyond the sources used in assessments. Annotation of sources is limited 
although these tasks occur because staff or print at home 

 However, students are taught to read with purpose and engage with the text; they are 
helped to realise the learning to be gained from it. Students are given time to read 
through passages and sources and discuss them in pairs before their use in 
exercises.  Excellent source work analysis was evidence and student showed a 
sophisticated awareness of the GCSE COP/ How and Why style approach. 

 There was limited evidence of skimming and scanning, marking and highlighting.  
 
ICT 
 
Writing 
 

 Accuracy in spelling, punctuation and grammar across all pupils was generally very 
good, however, most work had some errors such as use of ‘i’ instead of ‘I’, spelling 
errors, missing apostrophes, inappropriate use of bullet points even with higher ability 
pupils. 

 Pupils are given broad writing frames to help with writing plans and evaluations, 
however, lower ability pupils particularly found planning and evaluating their work 
difficult and tended to adopt a big font to fill space approach. Pupils across the board 
seem to find writing ICT evaluations difficult specifically using reflective techniques.  

 There are examples of pupils using different writing styles for planning and evaluation 
of tasks and within the tasks such as persuasive writing in the presentations. Pupils 
are expected to develop documents for a given purpose and audience 

 The quality of written work varied particularly with the presentations with lower ability 
pupils relying on images to make their points and seeming to avoid writing large 
amounts (the presentations are planned by the pupils) 
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 Some pupils used font faces and font sizes that were inappropriate for the target 
audience and purpose of the document  

 The use of language was mostly appropriate to the context although some slang and 
informal terms appeared in some presentations. There was not much evidence of 
‘text speak’ at all 

 Pupils are mostly comfortable using subject specific vocabulary in the context of 
presentations and desk top publishing. 

 
Reading 
 

 Pupils are expected to research content using web based resources aimed at 
different audiences and bookmark useful websites for the recycling presentation. 

 Pupils record their online sources in their homework logs  
 Pupils are expected to synthesise the information from the different sources to 

develop their own content 
 The spreadsheet challenges give the pupils a list of objectives to complete, they 

need to process the information and apply their knowledge to the new situation to 
complete the set task. 

 
Action 
 
 Pupils need to be encouraged to make more use of the reviewing features of the 

software (spelling, grammar and thesaurus) before producing final printed versions of 
documents. 

 Greater support with the writing of plans and evaluations especially for lower ability 
pupils through scaffolding 

 Develop the teaching of evaluative techniques 
 Greater use of mind mapping tools to help pupils organise their research and ideas 

(for the slides in the presentations)  
 More use of homeworks  that include reading and writing tasks relevant to topics 
 Develop a standard (whole school?) set of guidelines for the production word 

processed documents with guidelines on font size, font face, font colour,  text 
alignment, use of headers and/or footers. 

 Look for more opportunities to integrate different information retrieval strategies, and 
reading for different purposes 

 
Maths 
 
Writing 
 

 Accuracy in spelling is good with teachers keen to promote correct spelling of subject 
specific terminology and commonly misspelt words. 

 Students show evidence that they are able to correctly read a passage of text and 
substitute words for mathematical symbols 

 Pupils are setting targets in response to teacher comments regarding areas for 
improvement 

 Evidence that students from all ability groups are consistently reflecting and 
commenting on their work 

 Evidence of independent research into mathematical terminology where students are 
keen to show they understand the task at hand are able to present their work to the 
class 

 There is some evidence of students using subject specific vocabulary to write and 
present data to the class 
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 Students make detailed success criteria so they are able to evaluate and complete 
mathematical questions 

 
Reading 
 

 Students show evidence of the use of tables and grids to organise information to suit 
the task at hand 

 Little but some evidence of highlighting key information from tests and books  
 Due to the nature of the subject students are not required to make extended notes in 

exercise books resulting in lack of different reading strategies evidenced 
 
Action 
 
 Encourage pupils to use all elements of the proof reading notation appropriately 

rather than just capital letters and spelling 
 Encourage staff to evidence reading skills through more carefully structured learning 

objectives so that the strategy is more explicitly shared with the pupils 
 Continued sharing of good practice with regards to the explicit teaching of literacy 

skills during Cluster meetings and standardisation meetings 
 
Music 
 
Writing 
 

 Accuracy in spelling is generally good with teachers keen to promote correct spelling 
of subject specific terminology and commonly misspelt words.  

 Pupils of higher ability demonstrate a good level of accuracy in spelling, punctuation 
and grammar. When pupils of lower ability are more inaccurate in their use of 
spelling, punctuation and grammar, pupils’ inaccuracies are identified to ensure that 
pupils are then able to make the necessary improvements to their writing.  

 Pupils of all abilities have incorrect spellings of key words corrected once and are 
encouraged to rectify their mistakes. In some instances, this is done three times, 
especially with common errors. This practice is to be encouraged throughout the 
department. 

 Most extended written work in Music takes the form of evaluations of their own work 
and that of others. More extended and varied tasks are undertaken in the Summer 
Term. 

 There is consistency in the way pupils effectively evaluate and reflect on their work. 
There is evidence of tables and writing frames in most pupils’ work. 

 There is much evidence of pupils being encouraged to use subject specific 
vocabulary effectively and to state what they can do to improve.  

 There is much evidence of staff directing pupils’ reflections of their work to the level 
criteria. 

 

Reading 

 Due to the practical and creative nature of the subject, there is little evidence of a 
variety of reading skills. There is more evidence of this in practical singing activities. 

 There is evidence of note-making grids from pupils’ aural work. 
 In cover work, pupils have been encouraged to read and paraphrase texts as well as 

answering set questions. 
 

Action 
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 The department needs to be consistent in encouraging pupils to make further use of 
subject specific vocabulary and to provide more extended answers on how they 
might improve in the future.  

 Pupils will use a selection of Gigajam tests and results to analyse their performance 
data, highlight their progress and allow them to give suggestions for future 
improvement.  

 The whole school marking and proof-reading policy needs to be clarified and then 
used consistently throughout the department. 

 More pupils will engage in marking dialogue with their teacher. Opportunities for this 
and for correcting spellings etc. will be made available when work is returned. 

 Opportunities to proof-read work will be built into lessons more frequently. 
 

RS 

Writing 
 

 Generally the books contain accurate spelling, grammar and vocabulary across all 
subject teachers. 

 There is some evidence of the use of key terms and a developing use of key terms 
by more able pupils. Some of the written work is basic but there is some evidence of 
extended writing.  

 Some key RS spellings of key terms are flagged up for the pupil to correct and there 
are opportunities are for students to developing independent writing skills, for 
example in the evaluation write up of the beliefs survey completed in the first term.  

 Homework allows pupils some flexibility in writing in extended ways and ICT is used 
by some pupils to complete written work, often to a high standard. 

 

Reading 

 There is evidence of some development of reading skills, such as reading information 
from powerpoints and text resources but this is an area that needs development. The 
department will need to invest in reading materials for year 8 in the future. 
 

Action 

 More open dialogue with pupils 
 Increase use of peer and self- assessment 
 Use of incidental Welsh throughout exercise books 

 
Science 
 
Writing 
 

 There is clear evidence of pupils proof reading their own work and responding to 
teacher comments and in their marking, staff are highlighting areas for improvement. 

 Teachers are commenting in their marking on writing skills e.g. use of punctuation 
and pupils are setting targets in response to this 

 There are numerous examples of different writing styles e.g. discussion, recount, 
explanation and instruction.  All pupils including AEN pupils produce extended written 
work independently and for some tasks, with no additional support. 

 Subject specific vocabulary by all pupils with the majority spelling these terms 
accurately 
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 The newly developed core tasks have vastly improved the range and quality of 
extended written tasks undertaken by all pupils. 

 Pupils clearly take a pride in producing quality, extended written pieces. 
 

Reading 

 In core task preparation, pupils use a variety of resources to extract, highlight and 
summarise key information. 

 All books show evidence of summarising key information, in some books higher order 
skills are present e.g. using venn diagrams for comparing/contrasting, spider 
diagrams for organising information. 

 Clear use of tables and grids to organise information effectively present in all books 
 During proof reading: evidence of highlighting the start of sentences to enable pupils 

to consider the length of sentences and the quality of the punctuation.   
 Synthesised information applied across the range of books in a plethora of contexts 

e.g. a diary entry for an astronaut; the effect of loud noises on hearing   
 

Action 

 Encourage pupils to use all elements of the proof reading notation appropriately 
rather than just capital letters and spelling 

 Encourage staff to evidence reading skills through more carefully structured learning 
objectives so that the strategy is more explicitly shared with the pupils 

 Continued sharing of good practice with regards to the explicit teaching of literacy 
skills during Cluster meetings and standardisation meetings 
 

MFL 

Writing 
 

 Writing in pupils’ books is predominantly in the MFL although pupil-teacher dialogue 
and Learning Objectives are mostly in English. 

 The accuracy of pupils’ written work varies according to their ability. Pupils in top 
sets, unsurprisingly, are making fewer errors than those in the other classes. 
Teachers are using ‘sp’ to flag up spelling errors and some pupils are correcting their 
mistakes. 

 Writing independently is evidenced in the brochures pupils produced on the theme of 
‘Ma Région’ although weakest students rely heavily on models in order to use the 
MFL productively at this stage. 

 Pupils’ books show a range of writing activities specific to MFL lessons. There are 
dialogue scripts, scripts for oral presentations, diary accounts, paragraphs 
expressing opinions and reasons and drafts and redrafts of assessment tasks, 
including final versions of brochures advertising Newport / South Wales to French 
tourists. 

 Books contain writing predominantly in the target language. 
 LITERACY: Some brochures were created using ICT showing that these learners are 

able to ‘’Choose the best ways to present writing using ICT in order to communicate 
clearly and effectively’’ LNF 
 

Reading 
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 There is some evidence of pupils using reference material to research information for 
their writing assessment (brochure on Newport) Some pupils are using on-line 
translators which often produce inaccurate translations. 

 There is some evidence that pupils are using Tablets in MFL lessons to facilitate 
research. 

 A range of strategies to read for different purposes is used in MFL lessons although 
evidence is not clear in books. Pupils often use laminated texts and whiteboard pens 
to highlight texts. Skimming and scanning is evidenced by pupils’ responses to 
questions which might just be ‘true’ or ‘false’ or filling in grids when searching for 
specific information. 

 Books show evidence that pupils are completing ‘Starred activities’’ which we have 
highlighted in the SOW. These are activities which give pupils opportunities to 
develop literacy and numeracy skills in MFL lessons, as specified in the LNF. 

 Newly acquired language such as the past tense, is ‘recycled’ and applied in different 
contexts.  

 LITERACY: Pupils’ brochures show evidence that learners are able to ‘’Locate and 
selectively use information from different sources’’ LNF 

 

Action 

 There is increasing evidence of pupils using strategies  to enhance their reading 
skills 
 In reading tasks, we need to flag up the strategies that pupils are using in order to 

access texts e.g. Skimming, scanning, summarising. 
 We will highlight tasks that specifically offer opportunities for pupils to develop 

literacy and numeracy skills, possibly with the codes ABC for literacy and 123 for 
numeracy. 

 We need to highlight MFL ‘’Starred activities’’ in the pupils’ books. 
 
 The accuracy of pupils’ work varies 
 Pupils need to be warned against using on line translators, except for the odd 

single word. 
 Pupils need further guidance on how to make effective use of bilingual 

dictionaries.  
 We should continue to apply the departmental marking policy regarding 

corrections. 
 

 There is increasing evidence of pupils making effective use of thinking skills to 
enhance their learning. 
 We need to pose more questions in pupil-teacher dialogue to encourage pupils to 

use thinking skills to improve the quality of their written and spoken French and 
Spanish. 

 
 There is limited evidence of pupils making effective use of ICT in their learning. 
 We need to actively promote the list of recommended language-learning websites 

and encourage pupils to make use of them to enhance their learning. 
 We need to make full use of the tablets available for use in MFL lessons. 

 
 We need to encourage pupils to reflect more on their learning.  
 Pupil friendly level descriptors have been revised and stuck into the front of pupils’ 

exercise books so that pupils can have easy access to them. 
 Build time into lesson planning to allow pupils to respond to teacher’s comments. 
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 Make sure that Learning Objectives are explicit and give time for pupils to reflect on 
how they have achieved it. 

 
 Marking has been rigorous and diagnostic across the department. 

 

Geography 

Writing 

 Accurate spelling, punctuation, grammar and vocabulary in most of the sample and 
some evidence of progression since September. 

 All books demonstrated independent writing skills with some general progression.  
LKI & DAG books included draft and final versions showing development of writing 
skills. 

 Good range of extended writing tasks consistently found across the sample:  
microclimate investigation report (assessment); interview radio script; migration first 
person account (assessment); salesperson pitch; living graph explanations 
(assessment).  

 Most books showed that students had modified language to present material 
appropriate according to purpose and audience. 

 Use of subject specific vocabulary throughout including welsh language term in word 
mat and glossary.  Some spelling errors, evidence of correction and practice of 
spellings through proof-reading, peer and teacher marking. 
 

Reading 

 Evidence of using reference material from lessons in all books.  Evidence of using 
reference material independently researched in some books.  Venn diagram used to 
organise information on polar environments 

 Highlighting used to identify dangers in polar explorer’s letter. 
 Wider contexts and new situations covered in migration tasks and polar explorer 

dangers. 
 

Action 

 Modify assessment grid to include literacy OR numeracy targets – one to be unique 
to task and one to provide common thread through tasks to assess impact. 

 Incorporate sequencing of pictures and flow chart of stages as preparation for 
migration assessment  (I’m fed up with Mexico, Why I want to go to the USA, 
Travelling across Mexico, Crossing the border, Living and working in the USA as an 
illegal immigrant)  

 Ensure all pupils develop include draft versions in their books to demonstrate 
progression.   

 

English 

Writing 

 There is clear evidence of pupils proof reading their own work and responding to 
teacher comments and in their marking 

 Staff are consistently using highlighters to show spelling errors effectively 
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 Pupils are correcting their own spelling errors as per Dept policy 
 Many books show evidence of spelling logs and pupils noting where their areas for 

improvement are 
 Clear evidence of staff-pupil dialogue in identifying and improving SPAG errors e.g – 

write the rule for apostrophes below, rewrite this section to include a complex 
sentence 

 There is good evidence of the use both Dept and whole school SPAG codes being 
used effectively by both staff and pupils  

 A range of writing styles are evident – writing of both non-fiction and fiction is 
evidenced in both classwork and core task assessments.  

 All pupils are being given opportunities for extended writing 
 specific vocabulary by all pupils is being used accurately 
 Toolbars and success criteria (staff, pupil and class devised) are used effectively 

across all abilities both prior to and after writing 
 Newly developed approach to Core Tasks shows improvement in approach to 

assessment and Assessment for Learning procedures. 
 Pupils clearly take a pride in producing quality, extended written pieces. 
 Homework projects show a range of writing opportunities.  Most pupils have created 

a log or diary of a their journey on an imagined planet  

Reading 

 There is clear evidence of the use of a variety of resources to extract, highlight and 
summarise key information. Annotation in reading analysis tasks.  Summarising 
information.  Venn diagrams, tables, lists, spider diagrams are used effectively in 
before reading, during reading and after reading tasks.  

 Effective use of ‘tactical teaching’ strategies is evidenced in most books 
 A range of materials are being used in reading tasks – science fiction tasks provide 

opportunity for a range of reading materials being used (fiction, non-fiction, print and 
screen based materials have been used)  

 Study of newspapers provides a wealth of opportunities for pupils to apply their 
understanding to wider contexts and show links between reading and writing skills in 
action 

 

Action 

 Share approaches to use of SPAG codes effectively across the Dept to ensure 
consistency 

 Provide more specific opportunities for extended writing tasks within SOW to reflect 
the good work being done in the classroom 

 Reading documents could be evidence better in books as many books has loose 
sheets  

 Toolbars could be used by more staff as this is effective evidence for AfL from peer 
and self- assessment in all tasks,  
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